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Abstract

Hindi holds a mandatory place in school curricula across many non-Hindi speaking states in India.
Traditional grammar-translation and rote memorization methods still dominate these classrooms. Students
memorize vocabulary lists, grammar rules, and sample answers without gaining conversational skill. This
paper examines Communicative Language Teaching (CLT) as an alternative approach. CLT prioritizes
meaningful interaction over mechanical drilling. This paper reviews existing research, presents a
comparative analysis of teaching outcomes, and offers concrete recommendations for teachers, curriculum
designers, and policymakers. The findings show that CLT improves speaking confidence, listening
comprehension, and long-term retention among students in states such as Tamil Nadu, Karnataka, West
Bengal, and Punjab. The paper also identifies barriers to CLT adoption, including teacher training gaps,
exam-oriented assessment systems, and limited classroom resources.

1. Introduction

Hindi instruction in non-Hindi speaking states carries a different weight than Hindi instruction in Hindi-
belt states. Students in Chennai, Bengaluru, Kolkata, or Amritsar do not hear Hindi at home, on the street,
or in daily transactions. Your typical Hindi classroom in these regions treats the language as a subject to
pass, not a skill to use.

This gap between classroom learning and daily life explains why so many students finish ten or twelve
years of Hindi instruction without holding a basic conversation. Teachers focus on grammar rules, spelling
accuracy, and textbook comprehension. Exams reward memorized answers. Students recite paragraphs
without understanding meaning.

Communicative Language Teaching offers a different path. CLT treats language as a tool for
communication, not a set of rules to memorize. Lessons build around real dialogue, role play, and problem
solving in the target language. This paper asks a direct question: does CLT improve Hindi learning
outcomes for students in non-Hindi speaking states, and if so, by how much?

IJCRT2609006 | International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org | a53


http://www.ijcrt.org/

www.ijcrt.org © 2026 IJCRT | Volume 14, Issue 9 September 2026 | ISSN: 2320-2882

2. Background and Context

2.1 The Three Language Formula

India's Three Language Formula requires students to study three languages during school: the regional
language, English, and a third language, often Hindi in non-Hindi states or another Indian language in
Hindi states. This policy aims to build linguistic unity and multilingual competence.

In practice, the formula produces uneven results. Many schools treat the third language as a low-priority
subject. Hindi periods often get fewer instructional hours than English or the regional language. Teachers
assigned to Hindi classes sometimes lack specialized training in second-language pedagogy.

2.2 Rote Memorization as the Default Method

Rote memorization dominates Hindi classrooms in non-Hindi states for several reasons:

- Exam boards reward memorized answers over spontaneous language use.

- Large class sizes make interactive activities harder to manage.

- Teachers themselves often learned Hindi through memorization and repeat the method.

- Textbooks emphasize grammar drills and translation exercises over dialogue.

Students under this system can write grammatically correct sentences on paper but struggle to order food,
ask directions, or hold a casual conversation in Hindi.

2.3 What CLT Offers

CLT shifts the classroom focus from accuracy to fluency, from rules to function. A CLT lesson on
ordering food in Hindi does not start with a grammar chart. Instead, the teacher sets up a market scenario,
assigns roles, and lets students negotiate prices and quantities in Hindi. Grammar correction happens
during and after the activity, not before.

Core CLT principles include:

- Language learning happens through meaningful use, not isolated drills.

- Errors are a normal part of the learning process, not a failure to punish.

- Fluency and comprehension come before grammatical perfection.

- Students learn from each other through pair and group work.

- Real-life tasks replace abstract exercises.

3. Literature Review

Research on second-language acquisition supports interaction-based learning over rule-based
memorization. Stephen Krashen's Input Hypothesis argues that learners acquire language best through
comprehensible input in low-anxiety settings, not through explicit grammar study alone. This theory
underpins much of CLT's design.

Studies conducted in multilingual classrooms across Asia show similar patterns. Students exposed to task-
based and communicative methods score higher on oral proficiency tests than students taught through
grammar-translation methods, even when both groups perform similarly on written grammar tests.

In the Indian context, research on Hindi teaching in southern states points to specific challenges: limited
exposure to Hindi outside class, political sensitivity around Hindi imposition, and a shortage of Hindi
teachers trained in communicative methods. Few large-scale studies measure CLT outcomes specifically
for Hindi in non-Hindi states, which creates a gap this paper aims to address through comparative
classroom data and teacher interviews.

4. Research Questions and Objectives

This paper addresses four questions:

1. Does CLT improve spoken Hindi proficiency among students in non-Hindi speaking states compared to
traditional rote methods?

2. Does CLT affect listening comprehension and reading retention over a school term?

3. What barriers prevent Hindi teachers from adopting CLT in these states?

4. What practical steps allow schools to introduce CLT without large budget increases?
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The objective is to give teachers, school administrators, and education boards a clear, evidence-based case
for shifting Hindi instruction away from pure memorization.

5. Methodology

This study combines three data sources:

- Classroom observation across twelve schools in Tamil Nadu, Karnataka, West Bengal, and Punjab, split
evenly between CLT-based and traditional grammar-translation classrooms.

- Pre-test and post-test scores measuring speaking, listening, reading, and writing skills over one academic
term.

- Structured interviews with forty Hindi teachers about training background, classroom challenges, and
attitudes toward CLT.

Students in each group came from similar socioeconomic backgrounds and had no prior exposure to Hindi
outside school. Test design followed the Common European Framework of Reference (CEFR) speaking
and listening rubrics, adapted for Hindi as a foreign language context. Both groups covered the same
textbook content over the term; only the teaching method differed.

6. Findings and Data Analysis

6.1 Speaking Proficiency

Students in CLT classrooms showed a 34 percent average improvement in spoken fluency scores from
pre-test to post-test. Students in traditional classrooms showed an 11 percent improvement over the same
period. CLT students used longer sentences, self-corrected more often during speech, and paused less
frequently than students in the control group.

6.2 Listening Comprehension

CLT classrooms produced a 28 percent gain in listening comprehension scores, compared to a 14 percent
gain in traditional classrooms. Teachers attributed this difference to the higher volume of spoken Hindi
input during CLT lessons, including audio dialogues, songs, and paired conversations.

6.3 Written Grammar Accuracy

Traditional classrooms held a slight edge in written grammar tests, scoring 6 percent higher on average
than CLT classrooms at the end of the term. This result matches expectations: grammar-translation
methods train students directly for grammar-focused tests.

6.4 Retention After Eight Weeks

A follow-up test eight weeks after the term ended showed a sharper decline in traditional classroom
scores. Traditional classroom students lost an average of 19 percent of their speaking and listening scores.
CLT classroom students lost only 7 percent. This gap suggests CLT builds skills that stay with students
longer, likely because communicative practice creates stronger memory associations than isolated drilling.

6.5 Teacher Feedback

Interviews revealed three recurring themes:

- Seventy percent of teachers received no formal training in communicative methods during their
education degree.

- Sixty-five percent said exam formats discourage them from spending class time on speaking practice.

- Eighty percent said they would use more CLT activities if given sample lesson plans and basic training.

7. Discussion

The data points to a clear pattern. CLT builds spoken and listening skills faster and holds those gains
longer than rote memorization. Traditional methods still produce marginally better written grammar
scores, but this advantage shrinks over time and does not transfer into practical language use.

For students in non-Hindi speaking states, spoken competence matters more than grammatical perfection.
These students rarely write formal Hindi outside the classroom. They may need Hindi for travel, work in
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Hindi-speaking regions, media consumption, or casual conversation with Hindi speakers. CLT prepares
students for these real situations far better than grammar drills.

The retention data carries particular weight. Language skills that fade within two months serve little
practical purpose. A teaching method that keeps students functional after the term ends offers a stronger
return on instructional time.

8. Challenges and Barriers

Several structural barriers slow CLT adoption in non-Hindi speaking states:

- Exam design. Most state board Hindi exams test grammar, translation, and written comprehension.
Teachers teach to the test, and the test rewards memorization.

- Teacher training gaps. Teacher education programs in these states rarely include communicative
methodology for second-language teaching.

- Class size. Large classes make small-group speaking activities harder to manage and monitor.

- Political sensitivity. Hindi imposition remains a contested topic in states like Tamil Nadu. Some schools
minimize Hindi instruction time altogether, leaving little room for method reform.

- Resource gaps. Audio materials, native speaker access, and communicative textbooks remain scarce in
many schools.

9. Recommendations

9.1 For Teachers

- Start each lesson with a short speaking or listening activity before introducing grammar points.

- Use pair work for at least fifteen minutes per class session.

- Replace some written homework with recorded speaking tasks.

- Build lessons around practical scenarios: shopping, travel, greetings, directions.

9.2 For School Administrators

- Offer short, practical CLT workshops for Hindi teachers, focused on classroom activities rather than
theory.

- Reduce Hindi class sizes where possible, or split large classes into speaking groups.

- Invest in low-cost audio resources such as recorded dialogues and podcasts in simple Hindi.

9.3 For Education Boards

- Redesign Hindi exams to include a spoken component, even a small one.

- Publish sample CLT lesson plans aligned with existing textbooks, so teachers do not need to build
materials from scratch.

- Track speaking and listening outcomes alongside written scores in state assessment reports.

9.4 For Curriculum Designers

- Pair every grammar unit with a communicative task that uses the same vocabulary in context.

- Reduce translation exercises in favor of scenario-based dialogue practice.

- Include audio and video components in textbooks, not just printed text.

10. Limitations of the Study

This study covers twelve schools across four states over one academic term. A larger sample across more
states and a longer time frame would strengthen these findings. Teacher skill level varied across
classrooms, which may affect results independent of method choice. Socioeconomic and regional factors
specific to each state were not isolated as separate variables. Future research should track CLT outcomes
over multiple years and across a wider range of school types, including rural and low-resource schools.

11. Conclusion

Rote memorization does not prepare students in non-Hindi speaking states to use Hindi outside the
classroom. CLT offers a practical alternative that builds speaking confidence, strengthens listening
comprehension, and holds skills longer after instruction ends. Teachers do not need large budgets to shift
toward CLT; small changes in lesson structure, paired with basic training and exam reform, produce
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measurable gains. Schools and education boards that adopt these changes give students a language they
can actually use, not just a subject they memorize and forget.
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