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Abstract:

Frustration is a common emotional response and reaction to stress, anger, and annoyance. It tends to
happen when our expectations and desired goals are not fulfilled. The success of any educational system
depends on the requisite qualities, professional qualities and educational qualifications of the teacher.
Such a teacher is considered to be highly accepted personality among the learners. Teachers play an
important role in shaping the nation and building the characters of pupil. Thus, if teachers are
dissatisfied, they may become depressed and irritable and may create stress and anxiety which can have
a negative impact on teaching learning process of students. The present study aims to understand the
major causes of frustration among secondary school teachers, its impact on job satisfaction, and the
challenges that the teachers faced in their profession through qualitative approach i.e. systematic review-
based research approach. Relevant literature studies published between 2000 and 2025 was reviewed
systematically from reputed databases. The reviewed studies were analyzed and synthesized
thematically in order to identify common factors and trends that are associated with frustration and job
satisfaction of teachers. The findings of the study revealed that administrative pressure, excessive
workload, lack of institutional support, poor working conditions, classroom management difficulties,
inadequate salary, and emotional stress are the major causes of frustration among secondary school
teachers. The present study therefore emphasizes that the findings may help administrators, educators,
and policymakers in developing strategies for improving professional well-being and effectiveness of
teachers.

Keywords: Systematic review; Frustration; Job Satisfaction; Secondary School Teachers; Factors
Influencing

1. INTRODUCTION

Teachers are the ultimate agent in the success of learners, providing knowledge and helps learners to
overcome their various problems and difficulties. Teachers play a vital role in drawing out the inner
potentialities of the learners and their energy and dynamic personality has a direct and indirect impact on
future generations. As a result, it can be said that the teacher has a significant impact on the
advancement of the nation and mankind. For a developing country like India, there is a need for
improvement in the educational system and careful planning and efforts should be undertaken for the
success of the nation. In this, teachers play a vital role in the entire education system. An effective
working environment is very important in order to have a highly productive teacher. Thus, for
improving the quality of learning and successful functioning of the education system, effective teachers
are very necessary. Job satisfaction enables teachers to enhance the status of teaching profession and
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contributes to their well-being as satisfied teachers are less subjected to burnout and stress (Kyriacou &
Sutcliffe, 1977; Skaalvik & Skaalvik, 2011). Resilience enables teachers in coping effectively with
challenging work conditions and it may act as a protective agent against burnout and stress, thereby
supporting their overall professional functioning and well-being (Ustandag & Akar-Vural, 2025). It is
necessary for every educational institution to know about the job satisfaction level of the teachers
because the success of the institutions greatly depends on the satisfaction of the teachers. High job
satisfaction among teachers will lead to effective work and progress. If teachers are under stress and
frustrated then the educational system would not be effective, productive and be able to acquire the
future goals (Kaur, 2017). Teachers as employees have been a constant yardstick who measures the
achievement of the nation. Although, teachers across the world seem to be dissatisfied with their jobs
and have a high turnover (Chamundeswari, 2013). This high turnover and the level of satisfaction of
teachers could be enhanced by examining the factors that affect teachers’ satisfaction (Tickle et al 2011
as cited in Naz, 2017). Frustration is that state of emotional feeling arising when a person is not able to
reach and achieve goals. Freud 1933 (as cited in Dollard et al., 1939, p. 21) stated that “Frustration is an
undesirable state that occurs whenever a pain-avoiding or pleasure-seeking behavior is blocked”. The
concept of ‘frustration’ in human beings as developed by Freud (1933 as cited in Kaur, 2015)
established the causal relationship between frustration and aggression. In the present scenario, the most
significant factor for teachers’ dissatisfaction is frustration. A competent teacher can make his/her
students aware of the limitations and can help in the all-round development of a child. Since the role of
teacher is an important factor for the progress of the nation, it is necessary to upgrade continuously the
quality of teachers. Moreover, teachers' burnout and educational qualifications influences significantly
on their use of emotional labour strategies. Hence, reducing burnout and enhancing educational
development can help in improving emotional management and overall well-being of teachers (Zaretsky
& Katz, 2019).

Despite the crucial role in the society, teachers face numerous challenges and problems that lead to
feelings of frustration. However, the intense pressure from the educational management, workload,
parental expectations and the responsibility to handle the students with utmost care bring out pressure on
the secondary school teachers. In the light of the above discussion, the frustration and job satisfaction of
teachers is considered as the most significant factors which can improve teaching competency and
performance of teachers and therefore it is necessary to provide importance on frustration and job
satisfaction of teachers. Therefore, the guiding research questions of this study include What factors
contributes to frustration among secondary school teachers? How frustration does affect teachers' job
satisfaction? What are the challenges they encounter in their profession? The following sections of the
study include a literature review. This is followed by a methodology section describing the review
procedures, including the article search strategy, inclusion and exclusion criteria, selection criteria, data
extraction and synthesis process. The next section includes result/findings, discussions, limitations, and
conclusion section of the study.

2. LITERATURE REVIEW

The search for related literature is the first and foremost step in the research process. It is necessary to
review on the previous studies after the identification of the research problem. A review of related
literature generally comprises three main interrelated steps- identifying the sources, locating and
analysing the sources to arrive meaningfully at what has been done, and what is required for further
inquiry (Gay et al. 2015). Khatoon (2000) stated the job satisfaction of secondary school teachers in
relation to their religion. The findings revealed that the majority of teachers liked their jobs and female
teachers had a greater degree of job satisfaction than the male teachers. Teachers’ training influenced job
satisfaction negatively whereas religion did not have any effect on the teachers’ job satisfaction. Shafiq
(2000) indicated that highly adjusted teachers had low job satisfaction and vice versa. Adjustment did
not play any significant role in job satisfaction of teachers teaching visually impaired at secondary level.
Rocca & Kostanski (2001) indicated that teachers who had more negative perceptions of operating
conditions of the school and the nature of their work had higher levels of emotional exhaustion. Yoon
(2002) found that negative teacher-student relationships were predicted by teacher stress. Significant
correlations were found among negative effect, teacher stress and negative relationships. Sonkamble
(2003) indicated that teachers were found highly satisfied with their jobs and had a positive co-relation
between perception and job satisfaction. Four sources of job satisfaction were found: interaction with
students, professional success, professional autonomy and interaction with colleagues. Sources of
dissatisfaction included poor working conditions, work under pressure of times, student misbehaviour,

IJCRT2609046 | International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org | a443


http://www.ijcrt.org/

www.ijcrt.org © 2026 IJCRT | Volume 14, Issue 9 September 2026 | ISSN: 2320-2882

large class sizes and lack of resources (Johansson & Heikinaro, 2004). Job satisfaction was primarily
affected by ‘job itself' followed by 'supervision' and ‘working conditions', whereas burnout was affected
by 'personal accomplishment' and 'emotional exhaustion'. Intrinsic aspects of job satisfaction were found
to correlate stronger to burnout than the extrinsic (Koustelios & Tsigilis, 2005). Nobile & McCormick
(2005) indicated moderate to strong correlations existed between most of the job satisfaction and
occupational stress variables. However, it also revealed occupational stress to be the best predictor of
only two job satisfaction variables. Barrett & Schulz, (2006) highlighted on the level of frustration of the
teachers and stated that frustration involved feelings of being thwarted from achieving certain goals,
feelings of discouragement among the teachers. Frustration occurs in the day-to-day life of teachers,
their daily work with family, students, administrators, policies of school system, and frustrations on their
own personal lives as well. According to Sutton (2007) both frustration and anger arises from various
sources relating to thwarted goals including students' misbehaviour and violation of rules, factors
outside the classroom that creates difficulty in teaching effectively, uncooperative colleagues, and
parents who do not follow appropriate behaviour norms or who are not caring and responsible. At times
teachers also become angry when they believe that students' poor academic performance is due to
factors such as laziness or not giving proper attention. There was a significant negative correlation found
between teacher stress and job performance (Memeon, 2008). Sonmezer & Eryaman (2008) focused that
the main factors that caused differences were salary, social ranking, reputation, independence, ability
utilization, and job security and administrator employee relationship. Schulze & Pauline (2009) stated
that dissatisfaction was found to be caused mainly due to low salaries, low status in the community, poor
facilities and lack of security. Alam (2009) revealed that the predictors of job stress were role ambiguity,
workload pressure and performance pressure. Managerial role and relationship with others had no
significant direct effect on job stress. Job overload was seen as a workload outside the reach of a
position's statutory requirements and as a time constraint induced by colliding teaching, testing, and
administrative duties. In addition to the job overload in terms of quantity, all aspects of the work of
teachers in higher education are becoming more challenging (Sliskovic, 2011). There was a significant
positive relationship between frustration of secondary school teachers and leadership behavior of heads.
There was significant positive relationship between work motivation of secondary school teachers and
leadership behavior of heads (Kumar & Kant, 2012). Monga (2013) found that higher the job
satisfaction, higher the well-being and lesser the frustration in Government and Private secondary school
teachers of Haryana and Punjab. Vassallo (2014) resulted that long serving teachers derive great
satisfaction from working with their students and from contributing to society. Nwimo, & Onwunaka
(2015) highlighted that stress may become a reason of physical as well as mental assaults of organism or
a power that gives energy to cope with life, by improving psychological, natural, sentimental, and
communal feelings. It becomes possible to categorize stress sources in different forms. It may be
organisational or exterior to organisation, or as individual and organisational elements can be divided
into two categories. In situations where the demands of organization reach far beyond the expertise of
employer, an employer starts feeling stress, which is organisational stress, which is also called
professional stress. Thamiarasu & Balaji (2017) examined that there is a positive relationship between
frustration and job anxiety of school Teachers. There is exit significant impact with respect to types of
management and teacher’s salary of the frustration and teachers job Anxiety. And there is no significant
impact on Gender, Location, type of teachers family, and medium of Instruction on the frustration and
job Anxiety of school Teachers. Frustration tolerance and job satisfaction was highest among teachers
belonging to social science stream and it was also found to be lowest among teachers belonging to
science stream. The study showed a positive correlation between job satisfaction and frustration
tolerance among the university teachers (Musheer & Sharma, 2018). Kumari & Sharma (2019) indicated
that teachers experience frustration due to workload, lack of recognition, and professional pressure.
Moreover, personal and professional responsibilities significantly contributed to teachers’ emotional
stress. Olajire, et al. (2020) revealed that job frustration and Burnout among teachers significantly
correlated. There is no significant difference between job frustration and Burnout among the teachers.
married teachers were not experienced more Burnout in comparison to single teachers there is not there
is no significant difference found between job frustration and Burnout among teachers on the basis of
gender experience also had not affected Burnout among the teachers. Sharawat (2021) highlighted that
the main reasons behind the teachers’ occupational stress were pressure of completing curriculum in a
given period of time, absence of communication, workloads, changes in curriculum, students’
misbehaviours, poor management, inappropriate teaching environment etc. Collie (2021 found that low
job satisfaction and burnout were major factors influencing teachers’ intentions to leave the profession
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and highlighted that emotional exhaustion negatively affects teachers’ commitment and well-being. Rani
et al. (2022) indicated that excessive workload, time pressure, and administrative duties were major
causes of stress and frustration among teachers and resulted that stress reduces job satisfaction and
teaching effectiveness. Buri¢ & Kim (2022) indicated that lack of institutional support, classroom
management difficulties, and emotional demands contributed to teacher burnout and frustration. Hossain
& Sultana (2022) highlighted that poor work climate, limited professional growth, and lack of
recreational support significantly contributed to frustration and teacher burnout. Aldrup et al. (2023)
found that teachers experiencing high frustration and burnout showed lower motivation and reduced
professional engagement. Li et al. (2024) indicated that work-family conflict increased frustration and
burnout among teachers. Sudhakar (2024) indicated that teachers experienced a moderate level of
frustration, with female and urban teachers reporting comparatively higher frustration levels. Singh
(2025) revealed that lack of appreciation, continuous workload, and emotional pressure was major
causes of frustration and burnout among teachers. Kaur (2025) revealed that stress, frustration, and low
job satisfaction influences significantly in teachers’ mental well-being and their willingness in
continuing their profession.

3. METHODOLOGY OF THE STUDY

The present study employed a systematic literature review methodology to synthesize existing research
in order to examine and assess the causes of frustration among secondary school teachers, impact of
frustration on their job satisfaction. The purpose was to synthesize the existing research in order to
enhance the understanding of the challenges faced by secondary school teachers in their profession. A
systematic literature review is said to be a comprehensive, replicable, and as well as transparent
approach for selection, identification, and appraising critically the relevant existing studies in order to
answer specific research questions (Moher et al., 2010). Therefore, for this study the PRISMA 2020
Statement is used which helps in providing a standardized methodology or framework for planning,
execution, reporting of the systematic reviews, and contributing to the quality assurance of replication
and revision process. This systematic method ensured rigor, consistency, and objectivity by providing
the identification of gaps, patterns, and emerging trends which may have been previously overlook
(Othman et al., 2024). Therefore, this systematic review consists of related studies between years 2000-
2025.

3.1 ARTICLE SEARCH STRATEGY

Since the present study employed the Preferred Reporting ltems for Systematic Reviews and Meta-
Analyses guidelines (PRISMA 2020) for conducting the systematic literature review on frustration
among secondary school teachers. A comprehensive and systematic search strategy was used in order
for identifying relevant research studies relevant to teacher frustration, emotional challenges,
occupational stress, and work-related challenges faced by secondary school teachers. Table 1 outlines
the specific keywords applied to each databases in the present study.
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Table 1: Search keywords used in this study

Serial Database Search Strategy
No.

(“teacher frustration” AND “secondary school teachers”

1 Scopus “occupational stress” AND “secondary school education”
“teacher burnout” OR “teacher emotional stress” “job
dissatisfaction” AND “secondary school teachers”
“workplace challenges” AND “teachers” “teacher mental
health” AND “teacher workload”)

(“teacher frustration” AND “secondary school teachers”
2 JSTOR “occupational stress” AND “secondary school education”
“teacher burnout” OR “teacher emotional stress” “job
dissatisfaction” AND “secondary school teachers”
“workplace challenges” AND “teachers” “teacher mental
health” AND “teacher workload™)

(“teacher frustration” AND “secondary school teachers”
3 Web of Science “occupational stress” AND “secondary school education”
“teacher burnout” OR “teacher emotional stress” “job
dissatisfaction” AND “secondary school teachers”
“workplace challenges” AND “teachers” “teacher mental
health” AND “teacher workload”)

(“teacher frustration” AND “secondary school teachers”
4 Google Scholar “occupational stress” AND “secondary school education”
“teacher burnout” OR “teacher emotional stress” “job
dissatisfaction” AND “secondary school teachers”
“workplace challenges” AND “teachers” “teacher mental
health” AND “teacher workload’)

3.2 INCLUSION AND EXCLUSION CRITERIA

The inclusion and exclusion criteria were developed carefully for ensuring the quality and relevance of
the selected studies related to frustration among secondary school teachers. Studies were also considered
eligible if they examined frustration, burnout, occupational stress, emotional stress, or challenges among
secondary school teachers. It also included empirical data constituting of quantitative, qualitative, or
mixed-method studies. It included studies predominantly published in peer-reviewed journals indexed in
databases such as Scopus, Web of Science, JSTOR, and Google Scholar. This review therefore included
journal papers between 2000 and 2025. On the other hand, the exclusion criteria were established and
those studies focusing on primary school teachers, teacher trainees, university teachers, and non-
teaching staff were excluded from the review. Those articles which were not specifically related to
frustration, occupational stress, burnout, emotional stress, and challenges among secondary school
teachers were also excluded. Moreover, opinion articles, editorials, dissertations, theses, book reviews,
and purely theoretical papers without empirical evidence were also excluded for the study. Also studies
that were not published in English, duplicate records identified across databases, studies with
insufficient findings, and unclear of methodology were also not considered for the review.

3.3 SELECTION CRITERIA

The process of selection of studies for the systematic literature review was carried out in accordance
with the PRISMA 2020 guidelines for ensuring reproducibility and transparency. A clear inclusion and
exclusion criteria was established to ensure the quality, relevance, and reliability of the studies included
in the review. The screening process was conducted in accordance to the predetermined inclusion and
exclusion criteria. Those studies which were not relevant to teacher frustration, emotional stress, teacher
burnout, or secondary school teachers were excluded at this stage. Studies that did not meet the inclusion
criteria, and that lacked sufficient information were excluded and the studies that satisfied all the
eligibility criteria were included for qualitative synthesis and analysis. The overall study selection
process is therefore summarized below in the figure 2 (PRISMA 2020 flow diagram).
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Figure 1: PRISMA 2020-based study selection procedure flowchart

3.4 DATA EXTRACTION AND SYNTHESIS

The data extraction and synthesis process was systematically carried out for ensuring accurate
collection, organization, and also interpretation of data from the selected studies. Based on the inclusion
and exclusion criteria, the full-text articles were reviewed carefully after the final selection of studies.
The extracted data constituted the author(s), year of publication, research objectives, country of study,
methodology, sample characteristics, tools used, major findings, and conclusions relevant to frustration
among secondary school teachers. Then, after the data extraction, the selected studies were synthesized
with the help of thematic analysis. Recurring themes and similar findings across studies were grouped
together for identifying common patterns and trends. Moreover, the synthesis helped in understanding
the major factors that contributes to frustration among secondary school teachers and on the overall
implications of frustration on teachers’ personal and professional wellbeing. And after that the findings
from the selected studies were interpreted and systematically presented in the review.

4. RESULT AND FINDINGS

After reviewing the related literature in the reputed databases like Scopus, JSTOR, Web of Science, and
Google Scholar with the help of PRISMA guidelines, 33 studies which were relevant was identified. The
reviewed studies also examined factors such as workload, occupational stress, burnout, emotional
exhaustion, institutional support, work-family conflict, and teachers’ professional well-being. Hence,
Table 2 presents the summary of the reviewed studies and the screening results given below.
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Serial
No.
1.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21,

22,

Author(s)

Khatoon
(2000)

Shafiq
(2000)

Rocca &
Kostanski
(2001)
Yoon
(2002)

Sonkamble
(2003)

Johansson
&
Heikinaro
(2004)
Koustelios
& Tsigilis
(2005)
Nobile &
McCormic
k (2005)
Barrett &
Schulz
(2006)
Sutton
(2007)

Memeon
(2008)

Sonmezer
&
Eryaman
(2008)
Schulze &
Pauline
(2009)
Alam
(2009)

Sliskovic
& Sersic
(2011)
Kumar &
Kant
(2012)
Monga
(2013)

Vassallo
(2014)
Nwimo &
Onwunaka
(2015)
Thamiaras
u & Balaji
(2017)
Musheer &
Sharma
(2018)
Kumari &

Table 2: Summary of the searched data

Place Sample of the
study
India Secondary school
teachers
Pakistan ~ Teachers teaching
visually impaired
students
Australia School teachers
United Teachers and
States students
India School teachers
Finland Physical
Education
Teachers
Greece Physical
education teachers
Australia School teachers
United Secondary
States Teachers
United Teachers
States
Pakistan Government and
private school
teachers
Turkey Teachers
South School Teachers
Africa
Banglades  Secondary school
h teachers
Croatia Higher education
teachers
India Secondary school
teachers
India Government and
private secondary
school teachers
Malta Long-serving
teachers
Nigeria Teachers
India School teachers
India University
teachers
India Teachers

Focus of the Study

Job satisfaction of
secondary school
teachers

Job satisfaction,
adjustment

Emotional stress
among teachers

Teacher stress and
teacher-student
relationships

Job satisfaction
among teachers

Sources of
satisfaction and
dissatisfaction

Teachers’ burnout,
job satisfaction

Occupational stress
and job satisfaction

Frustration among
teachers

Sources of
frustration and
anger

Teacher stress and
job performance

Factors affecting
job satisfaction

Causes of
dissatisfaction

Predictors of job
stress

Work overload
among teachers

Frustration and
leadership
behaviour

Job satisfaction and
well-being

Teachers’ job
satisfaction
Organisational
stress among
teachers
Frustration and job
anxiety

Frustration
tolerance and job
satisfaction
Causes of

Major Findings of the study

Female teachers showed greater job
satisfaction than the male teachers.

Adjustment had no significant
influence on job satisfaction.

Negative perceptions of school
conditions increased emotional
stress.

Negative influence of teachers’
stress on teacher-student
relationships.

Positive relationship exists between
teachers’ perceptions and job
satisfaction.

Cause of dissatisfaction was due to
poor working conditions and lack
of resources.

Emotional stress has negatively
affected job satisfaction.

Occupational stress has significant
influence on job satisfaction.

Frustration arised due to students,
family, administration, and policies.

Cause of frustration was due to
student misbehaviour and
uncooperative parents.

Stress negatively affected teacher
efficacy and performance.

Salary-and administrator
relationships influenced
satisfaction.

Cause of dissatisfaction was due to
low salary and poor facilities.

Cause of stress was due to
workload pressure and role
ambiguity.

Teaching and administrative duties
created workload pressure.

There was a positive relationship
between frustration and leadership
behaviour.

Higher job satisfaction reduced
frustration.

Teachers derived satisfaction from
contributing to society.

Cause of stress was due to
organisational demands beyond
teachers’ ability.

There was a positive relationship
between frustration and job anxiety.

There was a positive correlation
between frustration tolerance and
job satisfaction.

Workload and lack of recognition

IJCRT2609046 | International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org | a448


http://www.ijcrt.org/

www.ijcrt.org

© 2026 IJCRT | Volume 14, Issue 9 September 2026 | ISSN: 2320-2882

23.

24,

25,

26.

27,

28.

29.

30.

31.

32.

33.

Sharma
(2019)
Olajire et
al. (2020)
Sharawat
(2021)
Collie
(2021)

Rani et al.
(2022)
Buri¢ &
Kim
(2022)
Hossain &
Sultana
(2022)
Sudhakar
(2024)

Lietal.
(2024)
Divya &
Singh
(2025)
Kaur
(2025)

Donker et
al. (2025)

Nigeria
India

Australia

India

Croatia

Banglades
h

India

China

India

India

Dutch
(Netherlan
d)

Teachers
School teachers

Teachers

Teachers
Teachers
Secondary school
teachers

School teachers

Teachers

Teachers

Teachers

Secondary
teachers

frustration

Frustration and
burnout
Occupational stress

Burnout and
intention to leave
profession

Stress and
frustration

Burnout and
institutional support

Working climate
and frustration

Frustration levels
among teachers

Work-family
conflict and burnout
Causes of
frustration and
burnout

Stress, frustration,
and mental well-
being

Frustration and
professional
engagement

caused frustration.

There was a significant relationship
between frustration and burnout.
Curriculum pressure and poor
management caused stress.
Teachers’ intention to leave
profession was influenced by low
job satisfaction.

Excessive workload reduced job
satisfaction.

There was increased in burnout and
frustration due to lack of support.

Poor work climate increased
frustration.

There exists high level of
frustration among female and urban
teachers

Work-family conflict increased
frustration and burnout.

Workload and emotional pressure
increased frustration.

Low job satisfaction negatively

affected mental well-being.

High frustration reduced teachers’
motivation.

4.1 FACTORS IDENTIFIED FROM THE REVIEW OF RELATED LITERATURE

From the review of related literature, several important factors were identified which directly/indirectly
contributing to frustration among teachers and its influence on their job satisfaction and professional
well-being. Moreover, the related literatures revealed five major factors affecting teachers’ frustration
and job satisfaction in their teaching profession. These factors include workload and administrative
pressure, institutional support, working conditions, psychological and emotional factors, and work-
family conflict and each of which interacts with one another and thereby influencing motivation,
professional effectiveness of teachers, and their overall well-being. Some of the major factors identified
as workload and administrative pressure, institutional support, work-family conflict, working conditions,
psychological and emotional factors.
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Figure 2 presents the major factors identified in the reviews.

Factors Identified

Figure 2: Showing factors identified in systematic review

Administrative Pressure and workload was found as one of the most frequently discussed factors in the
reviewed studies. Also majority of the studies highlighted that excessive workload, administrative
duties; pressure of completion of the curriculum within limited time, and role ambiguity has contributed
significantly on frustration among teachers. In addition to this, studies indicated that continuous
workload pressure affected negatively on teachers’ job satisfaction and professional efficiency (Alam,
2009; Sliskovic & Sersi¢, 2011; Rani et al. 2022). Also, causes of emotional stress, burnout among
teachers were due to heavy workload. Several studies emphasized that lack of teaching resources, poor
facilities, poor working environments, inadequate salary, overcrowded classrooms, etc has increased
frustration and dissatisfaction among teachers. Studies have highlighted that unfavorable working
conditions has reduce in the teachers’ motivation and has negatively affected their job satisfaction, and
professional commitment (Johansson & Heikinaro, 2004). Studies have also identified institutional
support as a crucial factor that influencing job satisfaction and frustration among teachers. Institutional
assistance and supportive leadership has helped teachers in managing professional challenges more
effectively and improving their professional engagement (Kumar & Kant, 2012; Buri¢ & Kim, 2022). In
addition, psychological and emotional factors also played a significant role in influencing teachers’
frustration levels. Studies have indicated that continuous emotional strain negatively affected mental
well-being, professional commitment, and job satisfaction of teachers (Rocca & Kostanski, 2001;
Koustelios & Tsigilis, 2005; Collie, 2021; Kaur, 2025). Furthermore, studies have also highlighted
work-family conflict and revealed that professional responsibilities and balancing personal created
frustration and stress among teachers. Work-family conflict has significantly increased burnout and
emotional pressure among teachers (Li et al 2024). And on the other hand, professional pressure
combined with personal responsibilities has contributed to stress and frustration among teachers
(Kumari & Sharma, 2019). Moreover, studies indicated that these identified factors are interconnected
closely and thereby influences professional well-being, teaching effectiveness, and job satisfaction of
teachers. Often, poor working conditions and excessive workload creates emotional stress and lack of
institutional support intensifies burnout and frustration. Overall it can be said that the relevant review
studies revealed that secondary school teachers’ frustration level is influenced by a combination of
emotional, occupational, personal, and organizational factors.
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5. DISCUSSION

The review of related literature highlighted that secondary school teachers’ frustration level was to a
great extent influenced by various factors across different educational settings and country. Several
studies identified administrative responsibilities, poor working conditions, lack of institutional support,
classroom management difficulties, low salary, lack of recognition, and workload pressure as major
causes of frustration among teachers (Johansson & Heikinaro, 2004; Alam, 2009; Kumari & Sharma,
2019; Sharawat, 2021; Rani et al., 2022; Divya & Singh, 2025). Teachers’ frustration develops often due
to uncooperative parents, challenges in achieving teaching goals effectively, professional pressure, and
student misbehavior (Barrett & Schulz, 2006; Sutton, 2007). Likewise, frustration affects negatively on
job satisfaction, professional commitment, emotional well-being, and teaching effectiveness of teachers.
Burnout and emotional stress has significantly reduces professional satisfaction of teachers and their
motivation level (Rocca & Kostanski, 2001; Koustelios & Tsigilis, 2005). Similarly, occupational stress
strongly influences job satisfaction of teachers (Nobile & McCormick, 2005). Low job satisfaction and
burnout increases intentions of teachers to leave the profession (Collie, 2021) and on the other hand,
stress, low job satisfaction and frustration has adversely affected mental well-being and professional
commitment of teachers (Kaur, 2025). Li et al. (2024) revealed that work-family conflict significantly
increases frustration and burnout, whereas emotional demands and lack of institutional support
contributes to occupational stress of teachers (Buri¢ & Kim, 2022). Limited professional growth
opportunities and poor working climate has increased frustration among teachers (Hossain & Sultana,
2022). Overall, the findings suggest that there is a need to carry out studies for reducing frustration and
enhancing job satisfaction of school teachers in order to improve working conditions, strengthening
institutional and managerial support, promoting teachers’ emotional well-being, and in reducing
excessive workload (Monga, 2013; Donker et al. 2025; Sudhakar, 2024). .

6. LIMITATIONS OF THE STUDY

The present study has certain limitations despite providing valuable insights. The study is mainly based
on the systematic review of existing literature that is relevant to job satisfaction and frustration.among
secondary school teachers. Therefore, the findings of the study are limited by scope, contexts of the
selected studies, and as well as methodologies. Variations in socio-cultural backgrounds, educational
settings, and research designs make it hard to generalize the findings universally. Furthermore, the study
does not involve empirical investigation through direct interaction with teachers and through field
studies, limiting the understanding of real-life experiences. It can be said that significant factors
including institutional support, workload, emotional stress, and working conditions were identified but
their interrelationships were not examined in depth. Therefore, future studies may adopt quantitative
approaches, mixed-method approaches with larger samples for providing a more comprehensive
understanding of frustration and as well as job satisfaction among secondary school teachers.

7. CONCLUSION

Since the study sought to answer research questions on what factors contributing to frustration among
secondary school teachers? How does frustration affect teachers' job satisfaction? What challenges do
teachers encounter in their profession? It can be said that frustration has been caused because of the
conditions that seem to be negative to a person in their working environment. Frustrated and dissatisfied
teachers are likely to have less dedication to their profession and less attachment with their institutions
that may lead to lowering the standard of education. The extent of frustration greatly depends on the
working conditions, background experiences. Teachers with low level of job satisfaction experiences
high frustration. The review of related literature revealed that administrative responsibilities, excessive
workload, lack of institutional support, poor working conditions, emotional stress, low salary, classroom
management difficulties, and work-family conflict contributes significantly to frustration among
teachers. Therefore, these factors affects negatively on motivation, job satisfaction, professional
commitment, emotional well-being, and teaching effectiveness of teachers.

The findings further indicate that frustration has a significant negative impact on job satisfaction of
teachers. Continuous burnout and stress may reduce interest of teachers in the profession and can
adversely affect the overall quality of education. The study has also identified several challenges faced
by teachers such as lack of recognition, increasing professional demands, inadequate support systems,
and insufficient resources causes frustration among teachers despite the rising recognition of
professional challenges of teachers. These challenges continue to hinder professional growth of teachers
and satisfaction despite the growing recognition of their importance in society. Therefore, it can be
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concluded that reducing frustration among teachers and enhancing job satisfaction require a
comprehensive approach that involves effective leadership, supportive school environments, emotional
support, proper workload management, and improved working conditions are required for addressing
these challenges. Moreover, future research should give emphasize on carrying out comparative and
empirical studies. More focus should be on mixed-method and longitudinal studies that will help in
understanding the long-term influence of frustration on personal and professional well-being of teachers.
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